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Education for Leadership in Accounting
By: Paul A. Christiansen, M.A., C.P.A.
Associate Professor of Accounting
The University of Kansas City
stract ideas that illuminate and allow them
more wisely to control the world in which
they live.
(3) Since the needs of men for under
standing and insight are never wholly met
and since no man can ever congratulate him
self that he has all the understanding and
insight he needs, he should early in life ac
quire the habit of turning to the liberal studies
in his leisure so that he may refresh himself
and continue his intellectual growth. Liberal
education, in short, should be continuous
throughout life.
It is not assumed that executive develop
ment can be wholly based on liberal educa
tion. There is unquestionably a body of knowl
edge all executives must have. It consists of
two parts: general vocational knowledge
properly to be acquired in schools, specific
vocational knowledge properly to be acquired
“on the job.” But liberal studies add a di
mension to executive training without which
executives will be unable to measure up to the
challenges they confront and will continue to
confront in the forseeable future.
Approaching this point the other way
around, it must not be forgotten that liberal
education is a vastly important “thing in it
self”—that it embodies a cluster of values of
high significance in themselves and for them
selves, quite apart from their specific utility to
men pursuing a particular vocation. This, too,
is recognized; executives need to appropriate
values from liberal education without getting
the idea that they are either going over to it
as the whole of their training, or wholly taking
it over as an adjunct to their vocational
development.
The effect of the tremendous transforma
tion in business management and operation is
both direct and indirect as concerning the
accountant. We have grown used to hearing
about the age of specialization in which we
live—and we must be concerned here because
surely the accountant is a specialist. However,
the accountant is also by experience a general
ist. By generalist, I mean a person whose work
brings him into contact with all phases of
activities of the business organization: financial,
through the very nature of the financial state
ments which he prepares; manufacturing or
the major operation of the business, by way of
the cost accounting work; marketing, because
of the sales records and selling expense
analyses which the accountant develops. In

Accounting has been compared facetiously,
to lava slowly rolling down a mountain side.
While the analogy may not be accurate with
regard to the speed at which the transforma
tion in accounting is occurring, the change is
surely as forceful and unrelenting as the com
parison indicates. For, truly, a revolution is
taking place in the area of accounting—a
revolution predicated on the need of coping
with many problems which have arisen out of
the technological, economic and social develop
ments of our contemporary society. The whole
concept of education for our future business
leaders has been undergoing a critical examina
tion; the findings are just now being con
sidered, and the resulting impact will be felt
in this decade of the 1960’s. The rapid ac
cumulation of new knowledge in the behavioral
sciences and the mathematical sciences is
finding substantial business applications—
promising to those who move with the times
and foreboding to those who do not do so.
We find new terms with which the accountant
is being asked to cope with some familiarity:
electronic data processing, operations research
and linear programming, etc. These terms are
in addition to ones such as generally accepted
accounting principles, cost control, standard
costs, direct costing, the Internal Revenue
Code, accelerated depreciation and so forth.
In the introduction to Toward the Liberally
Educated Executive, C. Scott Fletcher states
that during the past several years there has
been much discussion about the role of liberal
education in the development of executive
talent for business. He views the following
three conclusions as fundamental to an under
standing of the businessmen, including ac
countants, in our time:
(1) The duties which businessmen face
today and will inescapably confront tomorrow,
arising out of the economic and social roles
of business in American life, are of a magni
tude that cannot be properly grasped, let
alone successfully dealt with, except by those
who have a broad knowledge of the world and
its affairs.
(2) In terms of education the best way to
cultivate a liberal mind is through liberal
studies—studies which enlarge the understand
ing and deepen the insights of men with
regard both to men themselves and men in
their social relationships, and which, at their
highest levels, assist them to develop the
capacity successfully to deal with these ab
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The two principal reports grew out of sur
veys of business education in the United States
which were commissioned almost simultan
eously by two major national foundations.
Professors Robert Aaron Gordon of the Uni
versity of California and James Edwin Howell
of Stanford University embodied the results
of a three-year study undertaken at the re
quest, and support, of the Ford Foundation
in a report entitled “Higher Education for
Business.” The other survey was undertaken
by Professor Frank C. Pierson of Swarthmore
College at the request of the Carnegie Cor
poration. I shall hereinafter refer to them as
the Ford and Carnegie reports.
The Ford report makes three general sug
gestions regarding the accounting courses with
regard to the business students:
(1) The nonaccounting student should not
be required to take more than a one-year
course in accounting.
(2) The introductory course taken by non
accounting majors should minimize the time
spent on procedural detail, emphasizing in
stead basic theory and principles and the use
of accounting as a tool for management.
(3) As part of his training in the informa
tional and control uses of accounting, the busi
ness student should have some exposure to the
subject matter now included in courses in cost
accounting, budgeting, and analysis of financial
statements.
The Ford report does not take a stand on
the question of whether the accounting majors
and other business students should take the
same introductory accounting course. At the
University of Kansas City, we offer a separate
one-semester course entitled “Managerial Ac
counting” for nonaccounting majors; thus, our
program is within the framework of the Ford
recommendation.
The Ford report urges a “business core,” a
selection of courses which every business stu
dent should take. These consist of broad busi
ness courses dealing with and integrating the
management, personnel, finance, marketing,
economics, legal and statistical aspects of busi
ness.
The student who takes 36 to 45 hours of
business core courses, following two years of
liberal arts offerings, will have very little time
to concentrate in accounting as an under
graduate in four years or in approximately 120
semester hours. The Ford report charges that
the colleges which try to prepare their gradu
ates for the Certified Public Accountants ex
amination by the time they receive the
bachelor’s degree inevitably act as trade
schools, sacrificing breadth to cram the spe
cialized training into four years’ work. The
Ford report would limit the accounting major

short, the other divisions of the business are,
consciously or unconsciously, relaying the
latest news to the accountant with lightning
speed—and asking him to record, summarize
and interpret the financial data with the same
swiftness. To those who have blended their
specialized knowledge with the broad learning
required for direction of the entire corporate
entity the research has been continuing and
considerable. The engineers and salesmen who
in the past rose from within the company to
its presidency have been giving way to the
accountants. At the time of Robert McNa
mara’s appointment as Secretary of Defense
by the present Administration, all of the Big
Three of the automobile industry were directed
by accountants. (Mr. McNamara is, I might
also add, a former professor of accounting.)
The recent criticisms of business education,
principally by the Ford and Carnegie reports,
have been directed to it in all of its forms:
accounting, finance, marketing, retailing, per
sonnel, management, etc. One of the principal
sources of this criticism has for its target “the
low level and narrow vocational character of
much collegiate business education.” It
further charges that “well documented is the
failure of most business schools to develop
in their students the qualities of mind and
character and the kinds of professional-type
skills for which business and society have the
greatest need.” It is said that academic stand
ards must be materially raised, admission re
quirements to the business schools must be
increased, and curricula must be pruned to
reduce vocationalism and overspecialization.
These criticisms are directed at the pillars of
higher education in accounting and business,
not the downtown business colleges—which the
people in the higher education field of ac
credited universities and colleges regard with
the same disdain that the Hindu contemplates
the untouchable. William W. Werntz in the
April, 1961, issue of The Accounting Review
has noted that both reports had at least some
kind words to say for current standards and
method of accounting education—a fact that
has not been given due prominence. It is
acknowledged that within the business schools
the accounting departments have generally
attracted the more able students. Thus, ac
counting has, within the business school, some
what the same position which the natural
sciences have in the larger context of the
liberal arts colleges. Accounting has the de
served reputation of being more demanding
than the other business subjects and has come
to occupy a unique position of respect. The
reports acknowledge that accounting courses
in general are taught with more intellectual
vigor than the other business courses.
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to 12 to 18 hours of accounting in the first
four years of college. The answer is clearly a
fifth year. To attempt to cram the necessary
business fundamentals and general education,
in addition to the accounting training, into
four years is to deny the justification for the
privileged professional status which public ac
counting otherwise has the right to claim for it
self. Leaders of the CPA profession have felt
this for some time. In 1956 the American In
stitute of Certified Public Accountants in its
report “Standards of Education and Experi
ence for Certified Public Accountants,”
heralded the need for changes. The report by
its Commission on Standards of Education and
Experience for Certified Public Accountants
urged the following:
(1) College education as a requirement for
certification; (It said the profession has ma
tured to a point where this should be a condi
tion for public accountancy.)
(2) Additional academic study beyond the
undergraduate level;
(3) Eventual elimination of experience as
a prerequisite for the certificate, relying al
together on education (including internship)
as the principal method of preparation for a
career in public accountancy as a CPA.
The Ford report does not recommend a fiveyear program for those planning on a career
in private accounting; it concludes that 18
hours of accounting education are sufficient
for the nonpublic accountant. The course
content should stress the managerial use of
accounting data.
The Ford report favors an eventual “threetwo” program: three years of general educa
tion and two years of concentration on busi
ness subjects, leading to either a bachelor’s or
a master’s degree. The graduate would have
33 to perhaps 36 hours of accounting. The
Ford report favors this approach even for
the 75% of the business students who do not
major in accounting.
The Carnegie Corporation report written by
Professor Pierson was titled “The Education
of American Businessmen.” Its conclusions
generally parallel those of the Ford report.
The Carnegie report concludes that in no
major area, other than accounting, are more
than four required courses recommended for
an undergraduate major, and in accounting
only five required courses are believed neces
sary. Business schools should not jeopardize
the quality of their programs to meet CPA
certification requirements. Students who can
not complete the requirements in graduate
school can supplement their undergraduate
work by attending summer sessions, night
school or an accounting institute, it said.
The result of the greatly increased need for
10

accountants in our complicated society has
been a proliferation of specialized accounting
courses to satisfy the CPA requirements and
the wide variety of positions being created.
Instruction has emphasized form and technique
—and neglected theory.
In the introductory accounting course, with
both majors and nonmajors, it is charged that
too little attention is devoted to equipping the
business student with a knowledge of under
lying concepts, basic processes, and the role of
accounting in the business world. Since ac
counting methods are used to measure effi
ciency of effort in business and since the tools
of accounting are essential to control of the
personnel and material, the first-year course
should be more concerned with the uses and
limitations of accounting and less with tech
nique. The intermediate principles accounting
course should build on the theory presented in
the introductory one and not be a repetition.
The advanced accounting principles course,
which ordinarily deals with specialized
technical problems, can be considerably im
proved if it confines itself to valuation of the
business entity under conditions of continuity,
reorganization, combination and liquidation.
Cost accounting can be limited to a onesemester course by better coordination with
the courses in principles; greater attention
should be paid to the inadequacies of cost
determining procedures and time-consuming
practice sets should be eliminated.
The auditing course, which is one semester
in length, can adequately handle public and
internal auditing principles and procedures.
Since almost every major decision made
today is affected by tax considerations, tax
accounting is essential to the accounting cur
riculum. However, business schools are urged
to limit the number of such courses to not
more than two.
The Carnegie report declares that an even
more desirable approach to the teaching of
accounting than the mere alteration of present
courses is the new, fresh approach of man
agerial accounting. The fifteen semester hours
credit would consist of the following:
(1) Accounting Fundamentals—an intro
duction to basic concepts and procedures with
short cases to emphasize principles and their
applications;
(2) Applications of Accounting Data to the
Administrative Process—a study of accounting
reports and analytical tools in which students
are acquainted with the contributions ac
counting makes to the operation and manage
ment of business;
(3) Concepts and Procedures of Financial
Accounting—an examination of the determina
tion of income and financial position;
(Continued on page 15)

be covered by the auditors’ short-form report.
2—Management should include interpretive
comments on the funds statement.
3—The title “Summary of Financial Ac
tivities” is recommended. Flexibility in the
form of presentation is suggested in order to
disclose and emphasize the importance of the
financial transactions included.
4—Comparative and cumulative funds state
ments (possibly for five or ten year periods)
should be encouraged.

What Constitutes Education?
Our word “education” is a misnomer. We
are not educating; we are domesticating.
To educate is to develop latent capabilities
so that one may be strong to overcome the
hampering obstacles of prejudice and en
vironment in reaching out for truth. To
domesticate is to train one to accept the
prejudices, and to obey the conventions of
his environment. To educate is to develop
free activity. To domesticate is to train
to a prescribed end for a prescribed purpose.
The domesticated animal, whether a biped
or a quadruped, believes what he is made
to believe, and does what he is made to do.
The educated being believes what appeals
to his reason, and thinks for himself. To
educate is to teach people how to think; to
domesticate is to teach people what to think.
—Thomas S. Clarke, from a Symposium
in The Rotarian
(Continued from page 10)
(4) Administrative Controls and Analyses—
an examination of the role of accounting in
the internal management of a firm, parti
cularly the staff function of providing informa
tion for the use of line executives.
An advanced course recommended for all
business students would be Taxation and Busi
ness Policy, a broad examination of the major
taxes, the effect of these taxes on business,
and economic reasons for the ways in which
taxes are imposed, calculated and assessed.
The revolution against the so-called voca
tional type of education which has crept into
the nation’s business schools caused John L.
Carey, executive director of AICPA, to write
in the January, 1961, issue of “The CPA” that
there is danger for the CPA profession that
preparation for accounting as a profession may
be squeezed off the campuses of many of the
best universities. Mr. Carey asserts that this
may be the opportunity for CPA’s to demon
strate the need for programs in professional
accounting at an even higher level than here
tofore. Possibly the creation of separate pro
fessional schools of accounting, like schools of
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law and medicine, will be the ultimate develop
ment.
Professor Harry Simons of the University
of California at Los Angeles wrote a report
in I960 concerning the findings of a survey of
graduates at UCLA who as students choose
accounting as their field of concentration. The
conclusions of his report indicated the follow
ing:
(1) Greater need to acquaint the student
in high school with the nature and opportuni
ties in accounting;
(2) The inadequacy of the four-year pro
gram because a stronger liberal arts back
ground become increasingly important as one
moved forward in the business world;
(3) High satisfaction with certain “tool”
courses such as business law and business
statistics;
(4) Desirability of internship for future
public accountants;
(5) Preference of a five-year curriculum in
accounting by half of the graduates.
The famed Wharton School of Finance and
Commerce of The University of Pennsylvania
announced that commencing with fall of 1961
it changed its curriculum to allot about
one-third instead of one-half of the student’s
time to business courses. The student will get
a heavier dose of courses in liberal arts, the
humanities, and natural and social sciences.
Thus, the accountants of the future, by in
tensive training in the analytical process, will
be better able to achieve the excellence re
quired in this age of Sputnik. Accounting is
a dynamic field. Accountants, as well as
scientists, need to be trained to do research.
They are faced with the necessity of con
sidering the various theories and accounting
treatment regarding price-level depreciation,
long-term leases, pension plans, determination
of net income, income tax problems (alloca
tion, credits arising from operating losses, and
deferred taxes), pooling of interests, stock
options, inventory methods, treatment of re
search and development costs—to mention
some of the broad areas.
Out of all the discontent and strain in the
business schools at the present time, there
surely will emerge a positive and constructive
pattern of change. Excellent and well-rounded
education curricula are needed for excellent
and well-rounded accountants. As a concluding
observation, let me say that I note substantial
evidence of rapid strides now being made
toward improving the education for leader
ship in accounting.
Presented before the Kansas City Chapter,
American Society of Women Accountants and
before the Midwest Hospital Association,
Kansas City during April, 1961.

